ELA/ESL Curriculum Units Template

Grade 7 Unit # 1.J gm=§ ESL Level: All

[ [ A |

Unit Title: C -';,‘” cfed Response
Essenti@l Qiffestions:

e What is unity and coherence? How @

writing?

S it con r't to the effectiveness of informational

‘n‘

.@ "u) \

!l,"'
f ‘l‘
s h

\g

!1
||
N
Essential Questi nitdin Acce

Y

e What is the importance of citing evid at does it have to do with good

informational writing?

e How are personal opinions different froni
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3. What is the difference between Sa

Step 1- Standard Identification

CCSS included in this Unit

W.7.2 Write informative /explanatory texts to examine a topic and convey ideas, concepts, and information through the
selection, organization, and analysis of relevant content.

a. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information, using strategies




Exlstmg strands of MPIs that match up to the topzc(s) of this Unit
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Level 5- Bridging
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Topic: Editing
Domain: Writing

Brainstorm words
or phrases
relevant to tasks

Check some
aspect of editing
with resources

Engage in peer
editing during
process writing

Self-edit during
process writing
using multiple

Self-assess
process writing
using rubrics or




Framework:2007 | with a partner in | and confirm with | and make resources and other resources
L1 or L2 a partner in L1 or | notations to a check with a and explain
L2 partner editing strategies
Transformed MPI Strands.
Topic: Level 2- Level 3- Level 5- Bridging
Constructed Emerging Developing
Responses

Domain: Writing
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after reading
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informational
texts using
sentence stems or
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Write responses
after reading
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Socio-cultural implications of the topics and standards included in this unit

roles and responsibilities of group members

Develop and share with students behavioral/ classrooxexpectations
Consider that students may not have prior knowledge of linear text structure

Students will be able to produce varying levels of written text based on developmental level
Students will have to be taught how to work collaboratively and effectively in groups, identifying and explaining




e A comfortable classroom environment must be established for students to take risks to share their ideas and the
support for their ideas

e In our system of learning, we place value on/duther “\J 1deas work, not just Copymg someone else’s
ideas/works (in spite of ability level/ length‘

e We will be reading short pieces of tex e

o We will talk about what we read with our te@gher)|With a partner and in small groups following
classroom and group rules.

e Our teacher will ask us questions, and we will
what we read.

e Our writing has to have a clear topic, be organi

Topics and themes in which to K’esent the Unit

Grade level topics or themes that can be used during this umt of instruction: School Life
Possible materials to be used that are allgned to this topic or theme

Entering-Emerging: Introduction to scRi¢ ! i "SR idd#e@chool life (High Point Basics Lakeside
School)

Emerging-Expanding: High Point Level A- B
Expanding-Bridging: Seventh Grade by Gary Sofes€en

Step 4- Think about knowledge and sk

| What students need to know; that is, what are the key concepts/sktlls embedded in the standard(s) in this unit




e How to interact with complex texts

e How to find a main idea/topic or theme

e How to find supporting details or proof in a text
e How to unpack a prompt ‘
e How to respond to a prompt orally and in writing ) on what prompt asks for and proficiency level of
students

Conferencing during Writing Process
¢ Graphic organizers

e Sentence stems

e Group/pair work
¢ Modeling
e Providing Success Criteria

e Use of sentence starters and cloze acti

Differentiated Language

Ways the academic language of the tasks can be differentiated according to the students’ levels of language
proficiency including: vocabulary/grammatical forms/genres (must be pre-taught for students to fully
understand concepts)

Entering/Emerging:
e genres/text types- read-aloud books, theme library/ leveled-library books with high frequency words




o grammatical forms- sentence starters, cloze activities, IVF (from Step Up to Writing), phonological awareness
e vocabulary- high frequency vocabulary: noun, verb, tOplC sentence; school vocabulary: classroom, teacher,
student, class titles, locations of the school .

Developing/Expanding:
o genres/text types- Complex Literary or Informa

e grammatical forms- Sentences ranging from Si¥ /verb sentences to more complex sentences, different
types of topic sentences (power sentences) Capjtdlization-ard,punctuation rules, Sentences should be building

o genres/text types- Complex Literary and Informatio 14 LI‘ext with minimal supports

thesis, evidence, cite, prompt, response, advanced tra 1on ords, ex
1

e grammatical forms- Paragraphs with topic senten¢es|ffi@asition words, and supporting details, capitalization
Objectives for the Unit: A |

Overall content objective for the Unit of instruction

Students will be able to identify and C1Wnt detal/lmxt to supp%am idea of their writing.

Overall language objective based on the academic language strand(s) of MPIs

After reading a selection, students will be able t@
main idea, transitions and supporting details.

Performance Tasks: Formative/Summative Assessments

Common Summative Assessment: How students will demonstrate meeting the objectives and standards of the
unit through performance tasks and projects




WIDA speaking and/ or writing rubric could be used for scoring (Summative Assessment)

After reading a selection, form your own opinion about
opinion with facts from the reading to show why your
based on reading level and language development lev

ing in the reading. Write a response to support your
lid. (Differentiated texts will be self or teacher selected

Ways to check on students’ language development and academic achievement throughout the unit of instruction
(Formative Assessment)
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e Answering multiple levels of questions bASSEa ily lessons both in writing and orally

orn the g
e Use the academic language of writing taught thighug

o Cloze Activities after the reading selections are co
e Graphic Organizers completed before actual writing
e Story Maps after the reading selections are complet;

e Ongoing conferences with stude to provide descri




